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ABSTRACT 
 

This study investigates the relationship between self-concept and length of writing in English among 
EFL students. 43 first-year female students of Islamic Azad University, Arak Branch participated. 
The research instrument consisted of General proficiency test and academic self-concept (ASC) 
scale questionnaire.  The subjects were involved in paragraph writing.  Statistical results indicated 
that self-concept could be a significant predicator of length of writing. 
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INTRODUCTION 

 
     The role of affective variables in second- or foreign- language learning has attracted much attention in individual 
difference research over the past few decades (Gardner & MacIntyre, [1]). These affective variables can refer to 
attributes that involve students’ attitudes and motivation, language anxiety, learning styles, and perceptions of   
academic self. 
     Redd, Brooks, & McGarvey [2] defined academic self-concept as “an individual’s perception of his or her level 
of competence or ability within the academic realm.” Similarly, Trautwein, Lüdtke, Marsh, Köller, and Baumert [3] 
defined academic self-concept as “a person’s self-evaluation regarding a specific academic domain or ability.” 
According to the self-concept model posited by Shavelson, Hubner, and Stanton [5], the construct was hierarchical 
and multifaceted in nature such that self-concepts in specific domains such as English, math, history, and science are 
the subcomponents of one general academic self-concept. Considerable studies have been conducted to test and 
support the multidimensionality of the construct (Lau, Yeung, & Jin[6]; Marsh[9]; Marsh, Byrne, & Shavelson[8]; 
Marsh & O’Neill[9]; Marsh, Relich, & Smith[10]; Marsh & Shavelson[11]). 
    Although the terms self-concept and self-esteem are often used interchange-ably, they represent different but 
related constructs.   Self-concept refers to a student’s perceptions of competence or adequacy in academic and 
nonacademic (e.g., social, behavioral, and athletic) domains and is best represented by a profile of self-perceptions 
across domains.   Self-esteem is a student’s overall evaluation of him- or herself, including feelings of general 
happiness and satisfaction. 
Our main interest in this paper is to explore the effect of self-concept on the length of students ‘writing.   
 

MATERIALS AND METHOD 
 

     Sixty-two female freshman students of English literature and Translation at Islamic Azad University, Arak 
Branch, were considered at the beginning of the study.  Based on the results of a given general proficiency test, 
forty-three students remained to be homogeneous. Then, the questionnaire which was adapted from Liu,Wang and 
arkins’s [3]was used to distinguish high self-concept  students from low self-concept students.  To ascertain the 
research question concerning the relationship between self-concept and their length of writing, they were asked to 
write a paragraph on a topic.  Our definition of the length of the paragraph was based on the number of words in the 
paragraph. The criterion for lengthy paragraph was more than 150 words. Hence, the written paragraphs were 
divided into two groups of long (more than 150 words) and short (less than 150 words).  
 

RESULTS AND DISCUSSION 
 
     In order to examine whether there is significant correlation between students’ self-concept and their writing 
performance with a special focus on length, Pearson product-moment correlation coefficients were calculated.  
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Table1 

Model Unstandardized Coefficients Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 
1 (Constant) 10.722 .238  45.032 .000 

 .594 .332 .289 1.786 .083 
 

Table2 
 

Model Unstandardized Coefficients Standardized 
Coefficients 

t Sig. 

B Std. Error Beta 
1 (Constant) 9.091 .250  36.359 .000 

 1.052 .358 .417 2.940 .005 
 
     As demonstrated in tables 1 and 2 , since the Beta coefficient of low self-concept group (0.289) is less than that 
of the high self-concept group(0.417), it can be concluded that for students grouped into higher self-concept a 
stronger correlation with the shorter writing has been observed.  
 
Conclusion 
 
      Here, we feel it is necessary to give adequate and sufficient attention to self-concept. This study was done with 
female students. It can be investigated by male students, also. Further recordings would include an examination of 
the relationship between self-concept and accuracy in writing as well as fluency in writing.   
 

REFERENCES 
 
[1] Gardner, R. C., & MacIntyre, P. D. 1993. A Student’s contributions to second- language learning. Part II: 
Affective variables.  language Teaching, 26, 1-11. 
[2] Lau, I. C., Yeung, A. S., & Jin, P. 1998. Academic self-concept structure of higher education students. Paper 
presented at the conference of the Higher Education Research and Development Society of Australia in Auckland, 
New Zealand. 
 [3] Liu, W. C., Wang, C. K. J., & Parkins, E. J. 2005. A longitudinal study of students’ academic self-concept  in a 
streamed setting: The Singapore context. British Journal of Educational Psychology, 75, 567-586. 
[4 Marsh, H. W. 1994. Using the national longitudinal study of 1988 to evaluate theoretical models of  selfconcept: 
The self-description questionnaire. Journal of Educational Psychology, 86(3), 439-455. 
 [5] Marsh, H. W., Byrne, B. M., & Shavelson, R. J. 1988. A multifaceted academic self-concept: Its hierarchical 
structure and its relation to academic achievement.Journal of Educational Psychology, 80, 366-380. 
[6] Marsh, H. W., & O’Neill, R. 1984. Self description questionnaire III: The construct validity of multidimensional  
self-concept ratings by late adolescents. Journal of Educational Measurement, 21(2), 153-174. 
 [7] Marsh. H. W., Relich, J. D., & Smith, I. D. 1983.  Self- concept: The construct validity of interpretations based 
upon the SDQ. Journal of Personality and Social Psychology, 45(1), 173-187. 
 [8] Marsh, H. W., & Shavelson, R. J. 1985.   Self-concept: Its multifaceted, hierarchical structure. Educational 
Psychologist, 20(3), 107-123. 
[9] Redd, Z., Brooks, J., & McGarvey, A. M. 2001. Background for community level work on educational 
adjustment in adolescence: Reviewing the literature on contributing factors. Retrieved August 7, 2009, from 
http://www.childtrends.org/Files/Child_Trends-2001_12_01_ES_CommLevel.pdf 
 [10] Shavelson, R. J., Hubner, J. J., & Stanton, G. C. 1976.    Self-concept: Validation of construct interpretations. 
Review of Educational Research, 46, 407-441. 
 [11]  Trautwein, U., Lüdtke, O., Marsh, H. W., Köller, O., & Baumert, J. 2006. Tracking, grading, and student 
motivation: Using group composition and status to predict  self-concept and interest in ninth-grade mathematics. 
Journal of Educational Psychology, 98(4), 788-806. 
 

2558 


