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ABSTRACT 
 

The aim of the present study is the effect of the hidden curriculum of primary schools on social interactions, 
with emphasis on classes of fifth grade elementary schools. The method used in this study is the correlation of 
the post event – causal comparing. In this basis, with using of Morgan Table, among of 3,870 fifth grade 
students, 384 samples were selected and teachers’ population is 10 that are equal to the sample. And measuring 
tool was a researcher-made questionnaire with Likert Scale that with above mentioned rate and reliability of 
their students’ questionnaires by Cronbach’s alpha is calculated 85%, and reliability of teachers’ questionnaires 
by Cronbach’s alpha is obtained 89%. Data obtained were analyzed using SPSS software based on the indices 
by descriptive statistics and inferential statistics. The results of this study show much effects of hidden 
curriculum on students in school and student’s social interactions with each other, and also have been showed 
that this program has influenced on student’s social interactions processes with manager, and teachers’ social 
interactions with manager and their colleagues.  
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1. INTRODUCTION 
 
In the current era and in the age of science and technology, there is an urgent need for education; a type 

of education that can enable us to move along in the ever-changing and fast-paced world to achieve progress. 
Education has turned into a daunting task which burdens the human beings with tremendous and weighty 
responsibility. The implement and development of the educational curriculum has framed and advanced novel 
concepts and broadened new realms. The importance and necessity of the clarification of educational curriculum 
and opinions vary in the educational context. The educational curriculum is defined as a plan that includes the lists 
of different lesson subjects which have been decided on and clarified and all the experience that is delivered to the 
students under the guidance of the school. The educational curriculum is divided into two main components: the 
official curriculum and the hidden curriculum. 

The official curriculum refers to the various skills and knowledge that students are supposed to learn. The 
hidden curriculum refers to the values, desires, norms and attitudes that students adopt and hold by spending time 
in the educational setting [1]. The hidden curriculum stands amongst the most innovative concepts at school-
related studies and is regarded as a program that negatively or positively changes the attitudes related to norms, 
interest and beliefs. The development of such concepts indicates the necessity of the regard to what students 
experience in the educational setting. The experience and learning that are gained through the hidden curriculum 
are expressed in a combined body of values and expectations [2]. 

In the beginning of the twenty first century and in the winding river of the educational curriculum 
theories which have resulted in many channels on one hand and the classical theories which captures our attention 
to the theories of the twentieth century on the other hand we have been placed in a muddle; however, beyond a 
shadow of a doubt, the origins of the new millennium and the exhaustive search for new and novel ideas, views 
and beliefs are the avalanche of awareness we are exposed to [3]. Hidden curriculum goes beyond a specified 
content in a given lesson subject and can be delivered through the social structures of the classroom, the teacher’s 
exercise of authority, rules governing the relationship between teachers and students, standard learning activities, 
furnishings, architecture, disciplinary measures, timetables, tracking systems, and many other curricular priorities. 
Interactions are regarded as the basic fundamentals of the school atmosphere, and let the formation of beliefs and 
attitudes among the students and teachers and of utmost importance in the educational curriculum. In the present 
study and according to Apple, hidden curriculum is defined as the informal teaching of a system of values, norms 
and attitudes which is influenced by the general educational systems and the total context of society. 

The mutual interaction between the teacher and the student is considered as an influencing factor in the 
formation of the student’s beliefs which results in the desired or non-desired behavioral changes [4]. A teacher is 
the one who connects the generations and tries his/his hardest and utmost to persevere, foster and transform the 
culture of the society, when necessary [5]. However, the inconsistency in the educational organization and its 
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related alterations give rise to controversial and complex issues in the realm of education. Many teachers pay no 
attention to the hidden curriculum; the teacher’s disregard for the hidden curriculum inflicts irreparable and 
lasting harm to the students [6]. Each society’s educational system is responsible for the transmission of specific 
norms and attitudes and the learners are the vital part of this transmission. In this sense, a hidden curriculum is a 
side effect of an education and lessons are learned but not openly intended, such as the transmission of norms, 
values, and beliefs conveyed in the classroom and the social environment [7]. 

Undoubtedly, a weak system of elementary-related education endangers the total system of human 
capital development and educates students who are not prepared enough to enter the higher education. A student is 
the one who learns through mutual interaction with his/her teacher, experience and internal and personal process 
leading to learning [8]. Karjou [9] investigated and compared the viewpoints of men and women on hidden 
curriculum in the high schools of Kermanshah. He indicated that more attention is paid in the high schools of 
females as compared to the males in terms of students’ participation, class management and the high school 
employees’ discipline. 

However, the social interactions maintain overall stability at schools and students are exposed to its 
effects regardless of their will and the hidden curriculum is influenced by such environment [10]. The students 
learn the hidden curriculum through the observation, function and the social structure of the class and teacher’s 
exercise of authority. The hidden curriculum is explored through the dominant culture, social norms and moral 
beliefs which are transmitted during the socialization process that forms the structure of the social relationships of 
the classroom [11]. 

Geraled [12] has investigated the school culture and concluded that no one considers the culture 
transformation to be a simple and straight forward task. Whereas, it’s a sport which should be superbly played and 
in this process, the initial step is that teachers should shed light on the positive and strong culture and it should be 
preferred to the security and discipline [12]. The hidden curriculum which is designed by the students is the result 
of both official and non-official curriculum [13]. The social role of school lies in the guidance toward curiosity, 
awareness, creative and critical thinking, exploration and humanity. Beyond a doubt, each student’s educational 
success is relatively related to his personal characteristics; however, this fact should not be taken for granted that 
the student as a member of the school and society might have access to various resources and supports that take on 
great roles in his educational achievement [14]. 

The hidden curriculum mainly focuses on the role of education in socializing the youth in the social 
culture of norms, values, shared attitude and mutual trust. Hana [15] carried out a research on the hidden 
curriculum in the college of law and concluded that the hidden curriculum can effectively influence the students’’ 
confidence and establishing trust in other individuals. 
The hidden curriculum prepares the school students for active participation, social and disciplinary behaviors in 
the society and allows for the growth of occupational needs and potential attitude. Meanwhile, the hidden 
curriculum bridges the distance between the school and society [11].  

Varmazyari [16] in a research on the impacts of hidden curriculum on the disciplinary behaviors of 
students from the viewpoint of manages of governmental high schools concluded that the inter-school relational 
components, organizational structure, organizational climate and environmental aspects of school can 
significantly influence the students’ disciplinary behaviors. In practice, the students learn the key concepts in 
rethinking, analyzing the phenomena, inception, power, and perception of the concepts of values, creation and 
transmission of innovative concepts. The function of education in criticism and commitment to the wide scope of 
responsibilities leads to learning the social and personal skills or for want of better word life skills. 

The students’ relationship with one another is regarded as one of the most basic needs of students 
specifically peers that shapes and develops the personality. Teacher-student relationship also does the same. In 
such setting, interaction is regarded as a tool for students’ social, intellectual and affective growth. Moreover, the 
manager-student relationship also develops the personality. Ghorbani [17] investigated the social structure of the 
school and indicated that students firmly believe in the interaction between the school employees and the students. 
What’s more, students as compared to the employees cherish stronger belief in the efficacy of the hidden 
curriculum in the development of a globalized attitude. 

The most effective part of the education is the dominance of manager over student. This dominance 
allows for the student’s change through the acceptance of beliefs and viewpoints [18]. Marlow and Taceyand [19] 
investigated the key issues in the educational curriculum and demonstrated that the school managers and the 
organizational culture have the highest role in the hidden curriculum. Educational manager is the most significant, 
most effective, and most critical type of management at schools and educational institutions that shoulder the 
responsibility of quality education for personal and collective progress [20]. Students should determine their 
identity and develop their sense of worth at schools. The coping methods for decreasing the negative 
consequences and the cultural perception are the pillars of critical thinking on the way toward progress and 
development [21]. 

Atherton et al. [22] conducted a study on the management of hidden curriculum and concluded that 
learners’ intense and severe competition, labeling the student and such issues are among the influencing factors in 
the development of school hidden curriculum. Therefore, the managers’ and teachers’ complete regard for the 
educational environment and the absence of recklessness toward the students’ behavioral feedbacks are effective 
in the management of hidden curriculum. Taylor [23] in an overview of hidden curriculum concluded that learners 
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can freely express their opinions and needs and school managers are expected to respect the individual differences 
to decrease the negative effects of hidden curriculum and establish a starting point for the adequate changes in the 
educational curriculum. With regard to what was mentioned, the research purpose is to assess the effects of hidden 
curriculum on the social interaction of the students studying in the fifth grade of elementary school. 
 

2. MATERIALS AND METHODS 
 

The research employed a post-event, objective and systematic method to study the casual relationship 
through observation. The statistical population included all the fifth-grade students (3870) studying in the fifth 
grade of the elementary school in the academic year ran from 2010 to 2011 in Gharchak City, out of which a 
sample of 384 students was randomly selected based on Morgan Table. This society was brought into sampling on 
the grounds that the preadolescence and the end of childhood are of crucial importance in constructing the identity 
and maintenance of mental health. The teacher’s community included 10 teachers which is equal in size with the 
sample (the selected teachers were the teachers of the sample group). 

A researcher-made questionnaire was used as the data gathering tool. Based on the obtained 
consequences of school social interaction, relevant and pertinent items were selected based on the total principles 
of questionnaire and on a five-point scale. It was subsequently decreased to four points including (very often, 
often, seldom and very seldom) and the point of average was excluded due to the type and concepts of items. The 
reliability of the students’ questionnaire was assessed using Cronbach’s alpha (internal consistency=85%) and the 
reliability of teachers’ questionnaire was assessed to be (internal consistency= 89%). 

 
3. RESULTS 

 
The research data was analyzed using the binominal test, inferential statistics and SPSS software. 

The level of significance is less than 0.05 therefore the null hypothesis is rejected and the research 
hypothesis is confirmed (Table 1). The observed possibility for the answers above 2 is 100% which indicated the 
high effects of the hidden curriculum on the teacher-student social interaction.  

The level of significance is less than 0.05; therefore the null hypothesis is rejected and the research 
hypothesis is confirmed (Table 2). That is to say that the between-group difference amounts to above 50%. The 
observed possibility for the answers above 2 is 99% which indicated the high effects of the hidden curriculum on 
the students’ social interactions with one another. 

The level of significance is less than 0.05; therefore the null hypothesis is rejected and the research 
hypothesis is confirmed (Table 3). The observed possibility for the answers above 2 is 100% which indicated the 
high effects of the hidden curriculum on the teachers’ social interaction with one another. 

The level of significance is less than 0.05; therefore, the null hypothesis is rejected and the research 
hypothesis is confirmed (Table 4). The observed possibility for the answers above 2 is 100% which indicated the 
high effects of the hidden curriculum on the manager-student social interaction.  
 

Table 1. The results of binominal test regarding the effect of hidden curriculum on teacher-student social 
interactions 

Grouping Number Observed Possibility Tested Possibility Level of Sig.  
Group 1 <= 2 0 0.00 0.50 0.01 
Group 2 > 2 10 00.1    
Total  10 00.1  

  
   

Table 2. The results of binominal test regarding the effect of hidden curriculum on students’ social interactions 
with one another 

 
Table 3. The results of binominal test regarding the effect of hidden curriculum on teachers’ social interactions 

with one another 

  
 

Grouping Number Observed Possibility Tested Possibility Level of Sig. 
Group 1 <= 2 2 0.01 0.50 0.01 
Group 2 > 2 382 0.99   
Total  384 1.00   

Grouping Number Observed Possibility Tested Possibility Level of sig. 
Group 1 <= 2 0 0.00 0.50 0.01 
Group 2 > 2 10 1.00   
Total  10 1.00   
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Table 4. The results of binominal test regarding the effect of hidden curriculum on manager-student social 
interactions 

Grouping Number Observed Possibility Tested Possibility Level of Sig.  
Group 1 <= 2 37 0.10 0.50 0.01 

Group 2 > 2 347 0.90   
Total  384 1/00   

  
4. DISCUSSION AND CONCLUSION 

 
This post-event, casual research was conducted to assess the effects of hidden curriculum on the social 

interaction of students in the fifth grade of elementary school. The results indicated that hidden curriculum exerts 
strong effects on the process of student-student, teacher-student, manager-student, teacher-manager and teacher-
teacher social interactions. 

Analysis of the first hypothesis: with regard to the results of teacher-student social interactions at school, 
it can be stated that teacher’s firm belief in the students’ heightened awareness and comprehensive understanding 
of the social interaction can positively influence the students’ personality at school. This factor increases the 
learners’ confidence and sense of cooperation. For want of a better word, teachers’ social interactions with 
students bring about important and marked effect on the learning experience of the learners. This result is in line 
with the research results carried out by Varmazyari [16] who concluded that learners’ viewpoint and learning 
experience toward the influencing factors are effective in shaping the students’ responses and feed-backs to the 
hidden concepts and meanings derived from the hidden curriculum. 

Analysis of the second hypothesis: students’ interpersonal relationships and interactions with one another 
are effective in the development of the hidden curriculum. The hidden consequences of such effectiveness can 
prioritize the peers and friends at school activities as compared to the school’s employees. The peers group is 
effective in the student’s trust and expression of problems and can be considered as the preferred source. 
Moreover, they exert strong influence on the development of personality and identity. This result is in line with 
the research results conducted by Karjou [9] and Taylor [23]. 

The analysis of the third hypothesis: the school’s employees interaction with one another, specifically the 
teachers’ interaction indicate that the teacher’s personality is the most effective factor in his/her educational 
activities and gives rise to the establishment of social relationship and the cultural diversity. Teacher is of utmost 
importance in rejuvenation and maintenance of other social components. The teacher is responsible for the 
information, tendencies, values, knowledge and beliefs and transfers the culture to the new generation [24]. 
Teachers’ interaction with one another exerts strong influence on the establishment of teachers’ relationship in 
social and cultural realms and this result is in line with the research result carried out by Gerald [12]. 

Analysis of the fourth hypothesis: respecting others’ beliefs leads to the cultivation of a specific attitude 
towards others. Those who are not satisfied with their formal relationship with others and feel the discrimination 
at school may judge the school environment as negative and this will pose serious problems. Human relationship 
includes a series of social interactions and activities that satisfy the need to enjoy humane relationships and paves 
the way to the growth of motivation, sense of worth and competence, satisfaction, mutual understanding and trust. 
Teachers’ dissatisfaction with managers’ communication has substantially decreased as compared to the past. 
However, teacher-manager relationship produces significant effect on the creation of hidden curriculum. This 
result in a generalized form is in harmony with the research results conducted by Marlow and Taceyand [19]. 

Analysis of the fifth hypothesis: decent and quality education can change the destiny of the society and 
country. Education lays the foundation for all sorts of development. Humane relationship with students in order to 
educate them should be of crucial importance to the managers. The starting point of social experience and 
relationship with others occurs at school and the manager’s behavior can trigger positive and negative feelings in 
students. Many students asserted that they have learned the self-control from the school manager’s behavior in 
addressing and approaching the problems. This hidden experience leads to the formation of positive attitude in 
manager-student interaction. For want of a better word, students’ social interaction with the manager exerts strong 
effect on the adoption of attitudes and beliefs in them. This result is consistent with the research results done by 
Ghorbani [17]. 

There existed some limitation in the conduction of this research such as the lack of scientific resources. 
The researcher-made questionnaire was designed and developed due to the lack of a standardized questionnaire. 
Moreover, other data-gathering tools such as interview, checklist, and teachers’ presence in the classroom while 
filling out the questionnaires by the students could have altered the research results. With regard to the obtained 
results of the present research, the environmental and cultural condition of the educational borough, and also the 
principal focus of the practicality of the recommendations it’s proposed that with regard to covered aspect of the 
hidden curriculum, the class environment should be formed in a way to prevent any kind of anxiety and fear 
among the students. Students should be able to freely express their viewpoints and needs in different issues. 
Groups of students should be organized and set up in different scientific, cultural and social realms. 
Conversational workshops should be organized and scheduled with the presence of the counselors to decrease the 
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possibility of confronting the problems. Overall, the manager is bound to try his/her utmost in accepting and 
applying the teachers’ recommendations. Approving and implement of teachers’ practical recommendations 
inspires feelings of satisfaction and contentment; whereas, opposing or ignoring their opinions and 
recommendations distances them from the manager and the educational issues and also evokes feelings of apathy 
and indifference in them. 
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