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ABSTRACT 

 
The aim of this present study was to examine the effectiveness of group hope therapy on academic procrastination 
among female university students. Population of this study was female students of Islamic Azad University Central 
Branch.  In an experimental study, 30 female student selected via cluster sampling and accidently divided into 
experimental group (n=15) and control group (n=15). The experimental group was undergone 8 session of hope 
therapy program and the control group didn’t receive any treatment program. Procrastination Assessment scale 
(PAS) was administered, and then data were analyzed using descriptive statistics and covariance analysis. Results 
showed significance difference between both experimental and control group( P<0/01 ). . So, group hope therapy is 
effective in reducing academic procrastination among female university students. 
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INTRODUCTION 
 

Academic procrastination has affected millions of people which are trouble-making that almost always has an 
adverse effect on productivity and well-being of individuals. Procrastination on school assignments is a common 
problem among students and it is the main causes of failure or lack of success in learning and achieving academic 
achievement programs. Almost a quarter of students report that they do procrastination frequently which causes 
stress for them and it leads to poor performance (Balkis & Duru, 2009). Procrastination is taken from the Latin 
word, Procrastinus, Pro means precursor and Crastinus means tomorrow, and the combinations of these two words 
mean to postpone, delay, prolong, postpone or fail to perform a task (Asif, 2011). Procrastination has been described 
as well as a self-regulatory style which postpones the beginning or end of a task (Ferrai & Tice, 2000). Van erde 
(2000) defines the procrastination as an action to avoid making a decision (according to Levy, 2010). What can be 
inferred from these definitions is that the most important aspect of procrastination is that a task is not done within a 
time period, if there is enough time for it. 

One type of procrastination which hat has received much attention from researchers is academic 
procrastination. This type of procrastination points out the unreasonable desire to delay the start of an assignment or 
course assignments. Students may actually intend to do their assignments in an expected timeframe, but fail in doing 
it (Ferrari, 1998). Studies show that procrastination is very common among students. Therefore, it is estimated that 
approximately 50 to 95 percent of all students procrastinate to do their assignments (Steel 2007, Ellis & Knaus 
2002). 

Furthermore, these findings suggest that a high percentage of students suffer from procrastination and negative 
consequences. For example, several studies have shown that academic procrastination is associated with lower 
grades and poor academic performance (Boffeli, 2007, Ferrari, Mason & Hammer, 2006). Academic problems are 
not the only consequence of procrastination and academic procrastination leads to consequences that seriously harm 
people's health. Studies show that academic procrastination is associated with higher levels of stress and anxiety, 
lack of punctuality, orientation problem, depression and dejection and increasing health problems during exams 
(Kagan, 2009; Lai, 1986). 

Most researches in the field of academic procrastination are due to the etiology and various reasons such as low 
levels of conscientiousness, self-oriented perfectionism, high levels of anxiety performance, low ability and effort  
in doing the assignments (Rosario, Costa, Nyons, Pineda, Solano and Wall, 2009), task aversion and fear of failure, 
(Solomon and Ruth Bloom, 1984), low self-efficacy (Haykuk, 2003), low academic motivation (Senkal, Costner and 
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Walrand, 1995), concerns of the undesirable acquaintances` view (Ferrari, 1991) are mentioned as procrastination 
behaviors. 

Despite strong research literature in the areas of etiology, academic procrastination in the field of interference 
and treatment suffers from serious shortcomings and the findings cannot guide professionals and researchers in this 
area. Although the intervening efforts undertaken in the field of academic procrastination was somehow successful, 
but mostly the expected results were not achieved. These efforts can be divided into three learning skills (in 
particular, study skills), behavioral therapy and cognitive – behavioral. Studies suggest that teaching the study skill 
has not been effective in reducing the academic procrastination behaviors. For example, a study by Solomon and 
Muraki, Ruth Bloom (1986) suggests that teaching the study skills due to negligence of emotional factors (such as 
test anxiety and other anxieties associated with the study) does not work. Regarding the effectiveness of behavioral 
interventions and cognitive – behavioral for the treatment of procrastination, controversial findings have been 
reported. Lerner )1986(  and Goyfoil )1986( , in a research, only these interventions have improved, but the actual 
behavior of procrastination did not cause a significant change (quoting Sokoloska, 2009). While one of the most 
important ideas about procrastination is that it is rather a problem of cognitive, it is influenced by motivational 
factors; however, a review of conservative interventions taken to reduce procrastination behavior suggests that the 
motivational dimension has been received less attention. Senkal, Costner and Valrand (1995) point out that the 
individuals who procrastinate are aware of the necessity of doing the assignments, and even they are willing to do 
the assignments, but they will fail in motivating themselves to begin and do the assignments in a certain time frame. 
The key point is that the motive and power which forces the person to do the assignments plays an important role in 
procrastination behavior. Among the therapeutic approaches that specifically focus on motivating behavior change is 
hope therapy approach. 

In the late 1950s and 1960s, psychologists and psychiatrists define the hope as positive expectations to achieve 
the goals (Cooper, 2008). In this research, hope is described as a one-dimensional structure, including understanding 
this issue which is achievable goals (Snyder, 2000). Hope is a positive motivational state based on sensory 
interaction, derived from successful strategies (strategies for success orientation) and crossings (a design to achieve 
goals). Thus, hope has three components: 1) having specific goals, 2) thinking of crossings which help the person to 
create passageways to reach the goal, 3) determination, which includes the utilization of a person's ability to move 
toward the goal. In addition, this component is also known as the agent which the person`s believe is the possibility 
of achieving the goal and having trust toward his movement (Mc Dermott,Snyder, 2000). 

Hope theory is a motivational theory which explains that how people use the passageways which are called 
crossing thought, agent and motivation to achieve goal (Snyder, 2002). Crossing thought consists of methods and 
ways of thinking that are used to achieve goals. Agent thought shows the people`s motivation for their hard works. 
Goals of the final points about the agent and crossing thought are behaviors re intrinsically connected with planning, 
and the appropriate results for the behavior are expected (Snyder, 1994). Hope theory is associated with goals which 
have at least moderate importance, and it is possibly to achieve them (Averil, Catlin & Chon, 1990). In addition, the 
triangle of goals, crossing and agent are two additional assumptions of hope theory, obstacles and excitement. In 
pursuing the goals, sometimes crossing barriers hinders their goals. These obstacles may be distressing and causes 
crossing thought (Snyder, Lehman, Kluck & Monsson, 2006). Emotions are goal-oriented thought (Snyder, 2000). 
These emotions results from the response to success or failure in pursuing the goals, positive emotions come along 
with understanding the success in the pursuing the desired goals and the negative emotions come along with 
pursuing the unsuccessful goals (Snyder, 2000). Obstacles affect the behaviors associated with goal and it also 
affects the people`s evaluations (Snyder, 1995). It is assumed that excitement after people`s evaluations pursuing 
comes from pursuing their goals (Snyder, 2000). Positive emotions show the understanding of the success in the 
pursuing the goals and negative emotions reflect the failures. Negative emotions may also be a sign of delay in 
achieving the goals (Snyder, Michael & Cheavens, 2006). 

Snyder, Erving & Anderson (1991), the University of Kansas were administered on 384 students, and 
investigated those people who were at the upper and lower levels of hope. The students with high degree of hope 
reported a strong sense of confidence and a sense of supreme self-value, life satisfaction and low levels of 
depression. The students who had less hope, had more depressive symptoms and interpersonal relationships, and 
they were unable to forget their personal mistakes. Also, when they faced pressure, they tended to avoid stressful 
situations and spent less effort (Quoted from Baran Oladi, Etemadi, Karami, 2012). In a literature review, Chavens, 
Feldman and Snyder (2005) showed that hope is related to academic performance of students of guidance school, 
high school and university. Erikson (2000) also noted that teachers in the learning process are able to inspire hope in 
their students. Using hope enables the students to imagine and fantasize about things they are going to learn, while 
education expects them to pay attention to possible issues. Besides, hope is obviously linked to performance and 
achievement. For example, researchers have reported that students with high level of hope have a better GPA and 
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better athletic performance (Curry & Snyder, 2000). In a study, Snyder (2005) showed that hope improves the self-
esteem and sense of life and also reduces anxiety and depression and the students who are at the high level of goals 
achievement and accountability, have higher level of hope. Due to the features of hope therapy, this theoretical 
approach is a therapeutic way for the procrastination; however, no research has been done to evaluate the 
effectiveness of this approach in reducing the procrastination behaviors. Thus, regarding the stated issues, the goal 
of this research is to investigate the efficacy of group hope therapy in reducing the academic procrastination of the 
students. 

METHODOLOGY 
 

This study was administered by pre-test/post-test method along with a control group. The study samples were 
female students of Islamic Azad University of Tehran. The sample was selected randomly. One sample was selected 
from the stated universities randomly (University of Social Sciences), and also six classes were chosen from the 
selected universities randomly. Finally, by implementing the academic procrastination questionnaires, 30 students 
whose score were below average, were selected from six classes and the participants randomly were divided into 
two experimental groups (n = 15) and control group (n = 15). After selection and randomly replacing the 
participants in experimental group and control group, the experimental group was exposed to experimental variable 
and a brief description of the treatment sessions according to Snyder, Irving, & Anderson (1991) are given below: 
Session one: Discussion about the meaning of hope and measurable objectives, outline of sessions for members 
were identified: emphasis on responsibility, equal rights of members, observing the principle of confidentiality, 
attention and interaction between members, regular cooperation of members (the stated date and time), necessity of 
doing the assignments between the sessions, and the challenges between members. 
Session two: Discussion about defining multiple crossings to move towards the goals of each member. Group 
members were asked to voluntarily talk about their life story. Then, the success or failures of these narratives were 
collected from their stories. And objectives based on three components of goal, crossings and operating force were 
studied in this story, and thus the reasons for success and failure based on these three components was determined. 
Session three: Identifying the sources of motivation and mutual influence of each source inspiration on each 
member. At the beginning of each session, the previous session assignments, and the participant’s goals and how 
valuable their goals are, were discussed. Then, training session was discussed so that each participant learns how to 
choose their goals and what the suitable goals are. 
Session four: Investigating the motivational obstacles in achieving goals. The participants were told about the 
positive thinking and its impact and they were taught to express their goals positively. They were told that the most 
important feature which they can develop in themselves to achieve great success and happiness is positive thinking 
feature. Positive thinkers look for goodness in all situations, especially when they encounter obstacles and adverse 
situations. They try to think of the good aspects of each event and always find something positive in it. 
Session five: Evaluation and reviewing the ways to move toward a goal. The participants were told about positive 
thinking and its impact and they were taught to express their goals positively. They were told that the most 
important feature which they can develop in themselves to achieve great success and happiness is positive thinking 
feature. Positive thinkers look for goodness in all situations, especially when they encounter obstacles and adverse 
situations. They try to think of the good aspects of each event and always find something positive in it. 
Session six: Reforming the goals and crossings of each member and defining their move. The participants discussed 
about the obstacles to reach goals and they were taught about the cognitive errors and how to deal with them. 
Session seven: Encouragement to members whose goals are on track in their program offerings. The participants 
discussed about the obstacles on their ways and how to deal with them. Other members assisted in the proper and 
efficient solutions to each other. At this session, members were taught to think creatively. Because the most 
important tool in creating alternative crossings to help people, is creativity and critical thinking. 
Session eight:  The participants were asked to use the mental practice in creating and maintaining the goals that may 
be therapeutic hope and to use hopeful thinking on a daily basis. The participants were appreciated and also by 
receiving feedback for future, post-test will be held. 
 
Research Tools 
Assessment Scale of Procrastination (PAS): 

This scale has been developed by Solomon and Ruth Bloom (1984). The scale contains 27 items which 
explains three components of "preparation for exams", "doing the assignments" and "preparing for the end of term 
paper”. The first component, "preparation for exams" is comprised of eight questions, the second component, “doing 
the assignments, including items eleven, and third component, "preparing for the end of term paper” is composed of 
eight items. Questions number 7, 8, 18.26 and 27 which were to assess two features of “discomfort about 
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procrastination” and “willingness to change habits of procrastination” were considered. It should be noted that, as 
the creator of the scale suggests, these six questions were not cited to measure the validity and reliability. In this 
scale, there four options for each item range from "rarely" (score of one) to "always" (score of four), and excluding 
items 2, 3, 5, 9, 11, 13, 15, 16, 21, 23 and 25, other items were graded directly. 
Cronbach's alpha reliability coefficient for this scale was 64/0 and it has been reported by Solomon and Ruth Bloom 
(1984). Also, the ratio 84/0 using internal consistency and reliability was measured as an indicator of validity. In a 
research, Hosseinchari and Dehghani Nasab (2008) used Cronbach's alpha internal consistency and reliability to 
determine the reliability and validity of the scale to examine the “prediction of academic procrastination based on 
self-regulated learning strategies”, and the Cronbach's alpha coefficient was 79/0. In the present study, Cronbach's 
alpha coefficient was 81/0 that was at optimal level. 
 
Findings 

Collected data about descriptive statistics (mean and standard deviation) and inferential statistics (analysis of 
covariance) were analyzed. 
 

Table 1 - Scores of descriptive statistics of procrastination questionnaires in pre-test and post-test 
                  Pre-test                                            Post-test 

groups N Mean SD N Mean SD 
experimental 15 76 11.5 15 42.4 8.1 
control 1515 78.6 13.36 15 74.1 13.1 

 
Table 1 illustrates the descriptive parameters of experimental and control groups in pre-test and post-test. As the 
results indicate, post-test scores of the experimental group have significantly decreased. 
In order to analyze this analytic data and eliminating the effect of pre-test on post-test, covariance analysis was used. 
At first, seven assumptions were studied. These assumptions include the lack of interaction with the dependent 
variable, reliability of random variable, normality, and homogeneity of regression coefficients, homogeneity of 
variances, linearity and independence of the relationship between pre-test and post-test data. Survey indicated that 
due to the establishment of the assumptions, using this statistical method is permitted. The results of this statistical 
test are presented in Table 2. 
 
Table 2 - Covariance analysis of the impact of group hope therapy on reduction of students’ procrastination 

index 
source 

Sum of 
square 

df Mean square F sig Size effect Statistical 
power 

Pre-test 124.68 1 124.68  7.8  0.201 0.682 
group 784.2 1 784.2 49.6  0.862 1 
error 426.8 27 15.8     
total 184.8 30      

 
Based on the results of covariance analysis, impact of group hope therapy on reduction of students’ 

procrastination after adjustment of pre-test scores were significant (F=49/61 , P<0/01). The difference or the square 
was 86/0 and statistical power was 1. The above results indicate that the group hope therapy has impact on reduction 
of students’ procrastination and it is statistically significant (P<0/01). 
 

DISCUSSION AND CONCLUSIONS 
 

The main objective of this study was to determine impact of group hope therapy on reduction of students’ 
procrastination. Research findings showed that group hope therapy on reduction of students’ procrastination is 
effective. These research findings are homologous with these researcher`s investigation: Herth (1989), Costner and 
Valrend, 1995; Snyder, Irving, & Anderson, 1991; Carey and Snyder, 2000; Chi Venz, Feldman and Snyder, 2005, 
Snyder, 2005; Steele, 2007; Baran Oladi, Etmadi and Karami, 1391, Levy, 2010 and Sapio, 2010. 

Based on the results of this study, it can be stated and as the studies show, lack of hope is one of the main 
reasons for the academic procrastination and subsequent academic failure. Lack of motivation and frustration that 
were cited frequently by students participating in the study was that education, even at its best state, may not lead to 
the expected outcomes. Many participants believed that spending time for studying end with poverty and 
deprivation. Challenging this belief and teaching how to think was one of the alternatives of mechanisms which 
were focused on this belief and replacing it with more rational beliefs. For example, the students were encouraged to 
avoid judgments based on limited sources, and they pay attention to their people around in assessing the 
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consequences of education or dropout, because based on a research by Ericsson (2000), one of the features of a 
hopeful person is that instead of focusing on adverse events, they learn a session from it and use them to pursue 
future goals. In this regard, Anthony, Ong and Bergman (2006) have suggested that hope by maintaining negative 
emotion in low level has protective aspect for people and leads to consistent improvement of the person. Also, there 
is a dynamic relationship between stress and excitement, which reduces the stress in people with high level of hope. 
Somehow, they recover from problems emotional impact, and thus, it increases their satisfaction of life. People with 
high hopes are more creative in finding alternative ways to achieve their goals and they are more motivated to 
pursue them and it is important to consider the obstacles as challenges and believe that they are capable of learning 
from their past successes and failures to achieve future goals, they choose goals which require more efforts. They 
believe in their skills and goals and focus on them. 

Also, in explaining the research findings, it can be stated that based on motivational theories such as hope 
therapy which explain the main reasons of academic procrastination and reducing of it by factors such as self-control 
and self-efficacy, students who procrastinate because of hate of doing the assignment, they tend to postpone it and 
thus, have low self-efficacy as they are incapable of doing their assignments (Soe, 2008). Strengthening the self-
efficacy beliefs and given the positive points are the hope therapy goals that could easily cover these items. In this 
regard, Steele (2007) considers the interventions of motivational perspective to reduce the procrastination to focus 
on increasing self-efficacy and self-control which resulted from defining the goal, perception of management and 
alternative thinking and it is also confirmed in this study. However, this study is the first research which has been 
used the hope therapy to intervene the academic procrastination. It is obvious that despite the strong points of this 
method, it cannot rely on the results of this research about the efficiency and effectiveness of academic 
procrastination and judge about it. In particular, the participants of the present study were limited to undergraduate 
students. And another limitation of this study was the intensive training sessions, two sessions per week, and the 
time of doing the assignments and following them had also some limitations. However, due to the findings, what it 
should be more emphasized is that more coordination and consistency between theories of academic procrastination 
and elective interventions designed to reduce it should exist and secondly, given the extent of intervening variables 
in procrastination that were identified in previous research. More attention should be paid to those variables which 
are logically more consistent with the nature of procrastination behaviors. 
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