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ABSTRACT 
 
The present research is aimed to study the relationship of the motivational orientation and strategies of learning 
English language with the academic achievement in English language in the language institutes of Kerman. This 
research is of correlational type. The information gathering (data collection) instruments of the present research 
included a LLOS (Language Learning Orientations Scale) motivational orientation questionnaire in Iran and a 
questionnaire called SILL, Oxford Strategy Inventory of Language Learning. The results showed that the variables 
of motivational orientation and learning strategies have direct relationship with language progress and achievement. 
The results obtained from the hierarchical regression analysis indicated that the relationship between language 
achievement and non-motivation is of different type in male and female groups. Also the results of the t-test 
demonstrated that there exists a difference between male and female students’ academic achievement, and the 
achievement of female students is more than that of male students.  
KEYWORDS: motivational orientation, internal motivation, external motivation, learning strategies, English 

language achievement  
 

INTRODUCTION 
 

Today the need for learning language is evident for everybody and the experts of education are attempting to 
help improvement of the education quality through introducing appropriate solutions. There is no doubt that a 
desirable learning requires recognizing the important learning-related components. Evidently, learning has been one 
of the main concerns of humankind in all ages and all of the humankind’s achievements have been consequences of 
learning. Learning is one of the most important issues in today psychology and, meanwhile, one of the most difficult 
concepts to define. Learning with behaviorist approach means a quite sustainable change in the potential behavior 
which occurs as a consequence of reinforced practice (Seif, 2003). The students’ academic achievement is not only a 
significant issue for parents and the higher education officials but also of great importance for all the individuals 
who are concerned with growth and blooming of the youths and progress of the society. Progress or achievement is 
one of the personal characteristics whose emersion and appearance in the individuals depends on the environment 
and parents’ methods of breeding and nurturing. Those individuals who are highly motivated are expected to be very 
competent and eligible in the educational environments. In early ages they are granted independence, there is little 
authoritarianism, and they have no maternal domination (Karami, 2005). There are numerous factors which 
influence and play role in the learners’ language achievement. In recent years, the role of motivational orientations 
and learning strategies have been investigated by many experts and have been confirmed to have significant effect 
on facilitating language learning. On this basis, the present research investigates the relationship between 
motivational orientations, non-motivational orientations, external motivational orientations (including external 
adjustment, internal adjustment, and assimilation adjustment), and internal motivational orientations (including 
knowledge, success, and stimulation). Motivation is one of the most important elements of learning in any 
educational environment which embraces a vast scope and area in education and training. Generally, motivation 
increases and improves the level of energy and activity in the individuals, guide them toward particular goals, and 
leads to special activities (Mostafaei, 2006). According to the results of the previously performed researches, the 
individual with higher motivation for achievement perform better learning compared to those ones who lack such 
motivation (Golestani Hashemi, 2001).  

The skills of learning and studying not only remarkably influence academic achievement and learning but also 
are possible to be taught and learned by the teachers and students (Seif, 2007). Using the language learning 
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strategies is another important factor in the process of language learning. The learning strategies are indeed 
conscious thoughts or behaviors which are used by the learners during the process of learning in order to help and 
facilitate learning and reminding the information (Amabile, Hill, Hansvatay, 1994). The learning strategies 
(including memory, cognitive, compensatory, meta-cognitive, emotional, and social strategies) are investigated and 
studied. Results of such researches and studies can help those engaged in foreign language teaching to guide the 
learners toward a better learning through investing in these motivations; thus, the present research investigates the 
role of motivational orientation and language learning strategies in predicting the English language achievement of 
the students in the institutes in Kerman.  
 
Problem Presentation   

Today, learning English language is considered to be a very important instrument and tool for accessing the 
information. If the students who are the educated and literate segment of the society are equipped with such a tool 
and have relevant plans and goals, they will attain numerous scientific, exploratory, and cultural achievements. 
Therefore, it is reasonable that the foreign language teaching planners compile comprehensive programs and plans 
and create a constructive motivation in the learners for learning English, through making the learners aware of the 
importance and role of learning English language in scientific, research, cultural, and touristic issues.  

Today learning English is considered an inevitable necessity because English is the language of science and 
also teaching various courses of study in high levels and science production is done in English. By growth of the 
globalization process, various tasks such as international relations and communications, radio and television 
programs, global trade and business, and teaching new sciences are all performed in English, and thus lack of 
English knowledge in today’s modern world is equivalent to lack of life. Although there are numerous and various 
ways and methods for communication, language is still considered as the most modern and advanced and the easiest 
communicative tool. With regard to the importance of learning English and recognizing the factors involved in 
language achievement and facilitating the learners’ language learning, it is evident that the teaching methods used by 
the teachers and textbooks can be coordinated with the learners through discovering the predominant strategies of 
English language learning among the Iranians. Besides, by discovering the effective strategies used by advanced 
language learners, the teachers and compilers can make the weaker learners acquainted with these strategies and 
help them in their achievement. Having got sufficient knowledge of the strategies regarded and exploited by the 
Iranian language learners, the teachers and compilers can reduce the gap between compilation and teaching and 
learning and also can prevent the individuals from wasting their time and cost. Most of the teachers believe that 
educational (academic) motivation results in good and favorable consequences and increases the students’ success; 
hence, the teachers can find methods for increasing and improving the students’ educational motivation.  
 

RESEARCH METHOD 
 
In the present research, the research plan is of correlational type, and is a descriptive one in terms of 

application. The needed information was gathered through questionnaire. After correcting the questionnaires, the 
gathered information was first made quantitative and then used for statistical analysis.   
 
Statistical society   

The statistical society (population) of the research included all the advanced level students of English language, 
enrolled in all the language institutes in Kerman during the last days of spring and first days of summer in 2014, 
who were learning English. The volume (size) of the society, comprised of the advanced level students of the 
English language institutes in Kerman, included 1100 individuals.  
 
Sampling method   

The categorical random sampling method was used for choosing the samples from among the advanced level 
students of English of the English language institutes. The research was performed in two successive academic 
terms (spring and summer, 2014). 200 individuals were randomly chosen for the sample volume from among the 
language institutes’ male and female students (including 131 females and 69 males). The required information was 
gathered through questionnaires.  
 
Sample volume   

The sample volume included 200 randomly chosen advanced level students of the language institutes in 
Kerman who had been enrolled in two successive spring and summer academic terms. A list of the previously 
enrolled advanced level students was prepared by permission and help of the institute’s manager and then the 
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questionnaires were distributed in certain class times. Moreover, the categorical random sampling method was used 
for choosing the samples.  
 
Research tools   

In the present research two kinds of questionnaire were used: the Oxford SILL questionnaire (Oxford Strategy 
Inventory of Language Learning), and the LLOS questionnaire (Language Learning Orientation Scale). The method 
of scoring (pointing), reliability, and permissibility of each questionnaire are explained.  
 
LLOS questionnaire   

One of the questionnaires used in the present research is the Language Learning Orientation Scale which is 
designed to examine and measure the English language students’ motivation orientations. This scale includes 21 
items each of which has some choices with degrees ranging from 1 to 5. This scale is comprised of three subscales, 
that is non-motivation, external motivation, and internal motivation. The external motivation has 9 items including 
three types of adjustment, that is external adjustment, internal adjustment, and “I learn English language because I 
think it helps my improvement” which indicates represents the assimilation adjustment.  

The internal motivation has 9 items including three kinds of motivation, that is, knowledge, situation, and 
stimulation. For example the item “I learn English because I enjoy when I achieve a difficult concept in this 
language” represents the situation internal motivation and the item “I learn English because I experience a good 
feeling while hearing English language” represents the stimulation internal motivation. The non-motivation subscale 
is comprised of three items; for example, the item “I don’t know why I study English. I can’t understand what I do 
when I’m studying this language” is a representation of the non-motivation status.   

Sheikholeslami and Khayyer (2007), in their research, used the motivational orientation questionnaire. The re-
testing method was used to calculate the reliability of the language learning orientations scale, so 43 individuals 
from among the students were tested and re-tested I two phases with a three-week interval. The reliability 
coefficients for the non-motivation, external motivation, and internal motivation were obtained, respectively, 70%, 
78%, and 79%. Also the Chronbach Alpha coefficients for all types of orientation were calculated. These 
coefficients included: non-motivation 89%, external adjustment 61%, internal adjustment 72%, assimilation 
adjustment 85%, knowledge 82%, success 75%, and stimulation 82%.  
 
SILL questionnaire   

The SILL questionnaire is used to measure the amount of the learners’ use of the language strategies. It is a 
questionnaire made of 50 questions and is particularly used for those language-learners who are learning English as 
a foreign or second language. This questionnaire measures six categories of strategies. These strategies include: 
memory, cognitive, compensatory, meta-cognitive, emotional, and social strategies.   

This questionnaire was designed and structured in 1990 by Rebecca Oxford. It has been compiled and prepared 
for determining the language learning strategies in foreign environments and is comprised of 50 questions including 
9 question related to the memory strategies, 14 questions related to using the cognitive processes, 6 questions related 
to using the compensatory methods, 9 questions related to using the meta-cognitive processes, 6 questions related to 
the emotional issues, and 6 questions related to the social issues. The questionnaire is in form of the Likert 
questionnaire; that is, it has five choices including “never”, “rarely”, “sometimes”, “usually”, and “always”. The 
maximum score for each question is 5. First, the raw score of each question is calculated and, then, the average score 
is determined for each of the six groups of strategies, in fact, each questionnaire has got six averages for six groups 
of strategies. With regard to type of the strategy and the answer choices, the scoring range of the questions is as 
follows: for questions related to memory from 1 to 5, for cognitive question from 1.2 to 5, for comprehension 
question from 1 to 5, and in the meta-cognitive, emotional, and social question from 0 to 5.  

The reliability and permissibility of the questionnaire has been proved and confirmed with regard to the 
previously performed researches. Some of the researches which have used this questionnaire include:  

“Nejati & Barzabadi Farahani” (2008) who have used Chronbach Alpha for assessing the questionnaire’s 
reliability and the confirmatory factor analysis statistical method for assessing the relative permissibility.  

“Akbari” (2003) used 1990 Oxford fifty-question questionnaire to investigate the strategies and methods among 
128 students of English language course of study. He, just like “Tajoddini” (2001), found out that the meta-cognitive 
strategy has got the highest frequency among the language learners. The compensatory strategies were recognized as 
the best predictors of the lingual knowledge, and the emotional strategy was reported as having the lowest frequency; 
besides, it was shown that the advanced level language learners have used the compensatory, cognitive, and meta-
cognitive strategies more than the other ones. In this research, the Intelligence Quotient (IQ) was studied as a variable 
and the results indicated that there was no meaningful relationship between intelligence and use of the strategies. All of 
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the researches performed in Iran indicate that none of the studies has been done comprehensively and nation-widely 
and also the samples have not been chosen and determined based on a random system of sample choosing; therefore, 
the results of these researches can’t be generalized to the whole Iranian society.  

“Tajoddin” (2001) chose 764 language learners of three levels from among the students of two universities and 
two language institutes in Tehran. He used the Oxford 80-question questionnaire for gathering standard information. 
The variables to be studied were sex, language level, and learning environment (location). According to his findings, 
the meta-cognitive strategy had the most frequency and the emotional strategy had the least frequency; moreover, no 
meaningful relationship was observed between sex and language level. Also the result of the reliability of the SILL 
questionnaire in this research was calculated as 0.88 by Chronbach Alpha method.  
 
Data description   
Demographic variables   
Sex   

Table-1: status of the participants in terms of sex 
Sex Frequency Permissibility percentage 
Male 69 34.5 
Female 131 65.5 
Total 200 100 

 
According to table-1, among the participants 69 individuals were male (34.5%) and 131 individuals were female 
(65.5%). Chart-1 illustrates the distribution of the participants based on their sex.  

 
Figure-1: column chart of distribution of participants in “sex” variable 

 
Father’s education level  

Table-2: status of participants in terms of father’s education level 
Education level Frequency Reliability percentage 
Illiterate 2 1 
Under-diploma 39 19.5 
Diploma 97 48.5 
BA 50 25 
MA & higher 12 6 
Total 200 100 

 
According to table-2, the education level of 200 participants is as follows: 2 individuals were illiterate (1%), 39 
individuals with under-diploma degrees (19.5%), 97 individuals with diploma (48.5%), 50 individuals with BA 
(25%), and 12 individuals with MA and higher degrees (6%). Chart-2 illustrates the distribution of the participants 
based on the education level of fathers.  
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Figure-2: column chart of distribution of participants in “father’s education level” variable 

 
Mother’s education level  

Table-3: status of participants in terms of mother’s education level 
Education level Frequency Reliability percentage 
Illiterate 4 2 
Under-diploma 37 18.5 
Diploma 107 53.5 
BA 49 24.5 
MA & higher 3 1.5 
Total 200 100 

 
As it is observed in table-3, 200 participants included 4 illiterate individuals (2%), 37 individuals with under-
diploma degrees (18.5%), 107 individuals with diploma degrees (53.5%), 49 individuals with BA degrees (24.5%), 
and 3 individuals with MA and higher degrees (1.5%). Chart-3 illustrates the participants’ distribution based on the 
education level of the mothers.  

 
Figure-3: column chart of distribution of participants in “mother’s education level” variable 

 
Father’s job  

Table-4: status of participants in terms of “father’s job” variable 
Variable Group Frequency Reliability percentage 
Father’s job Clerk 123 61.5 

Self-employment 74 37 
Unemployed 3 1.5 
Total 100 100 
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According to table-4, fathers of the 200 participants included 123 clerks (61.5%), 74 self-employed individuals (37%), 
and 3 unemployed individuals (1.5%). Chart-4 illustrates the participants’ distribution based on the fathers’ job.  

 
Figure-4: column chart of distribution of participants in “father’s job” variable 

 
Mother’s job  

Table-5: status of participants in terms of “mother’s job” variable 
Variable Group Frequency Reliability percentage 
Mother’s job Clerk 55 27.5 

Self-employment 145 72.5 
Total 200 100 

 
According to table-5, mothers of the 200 participants included 55 clerks (27.5%), and 145 housekeepers (72.5%). 
Chart-5 illustrates the participants’ distribution based on the mothers’ jobs.  

 
Figure-5: column chart of distribution of participants in terms of “mother’s job” variable 

 
Participation in language class  

Table-6: status of participants in terms of “participation in language class” variable 
Variable Group Frequency Reliability percentage 
Language class Yes 185 92.5 

No 15 7.5% 
Total 200 100 

 
As it can be seen in table-6, among 200 participants, 185 individuals participated in language classes (92.5%), and 
15 individuals didn’t participate in language classes (7.5%). Chart-6 illustrates the participants’ distribution based on 
their participation in the language classes.  
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Figure-6: column chart of distribution of participants in terms of “participation in language classes” variable 
 
Participation in extra-classes  

Table-7: status of participants in terms of “participation in extra classes” variable 
Variable  Group Frequency Reliability percentage 
Extra class Yes 118 59 

No 82 41 
Total 200 100 

 
According to the results shown in table-7, among 200 participants 118 individuals (59%) have participated in extra 
classes and 82 individuals haven’t participated. Chart-7 illustrates the participants’ distribution based on their 
participation in the extra classes.  

 
Figure-7: column chart of distribution of participants in terms of “participation in extra classes” variable 

 
Quantitative description of the variables   

In this part of chapter-4, the data obtained from measuring different variables will be described using 
appropriate methods of descriptive statistics such as average, standard deviation, and distribution indices such as 
slant and strain. The information presented in table-8 demonstrates the score distribution of the under-study items of 
internal motivation, external motivation, non-motivation, and the language learning strategies such as memory, 
cognitive, compensatory, meta-cognitive, emotional, and social strategies and the score of language achievement 
based on various descriptive indices such as average, standard deviation, and also the lowest and highest scores. The 
results indicate that, based on the Smirnov-Kolmogrov test, the variables of the memory and cognitive strategies are 
normal but the other variables are no normal. But since this index is influenced by the sample volume and regarding 
the slant and strain indices, the range of the variable is ±2, which indicates that the variables’ status is suitable or 
performing a parametric analysis.  
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Table-8: a summary of the descriptive indices of the participants’ scores in research variables (N=200) 
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Motivation 
Internal 33.33 4.56 -0.27 -0.17 20 45 0.067  0.033 
External 37.3 4.76 -0.4 -0.37 24 45 0.081  0.003 

Non-motivation 4.89 2.01 1.03 0.54 3 13 0.195  0.000 

Language 
learning 
strategies 

Memory 27.74 4.58 -0.05 -0.2 15 39 0.055  0.2 
Cognitive 44.46 8.03 0.19 0.17 20 69 0.056  0.2 

Compensatory 19.36 3.72 0.19 0.4 9 30 0.065  0.04 
Meta-cognitive 35.85 5.37 0.42 -0.33 20 45 0.084  0.002 

Emotional 16.67 4.35 0.28 -0.28 8 30 0.076  0.007 
Social 20.16 4.46 0.22 -0.48 10 30 0.081  0.003 

Language 
achievement 

 81.84 9.12 -0.89 1.67 50 100 0.188  0.001 

 
Matrix of correlation between variables  
Table-9 shows the results of analyzing the matrix of correlation between research variables (inter-variable 
correlation matrix). These results demonstrated that there is a positive and meaningful relationship between the 
external motivation and the memory strategy (r=0.1, P<0.05), cognitive strategy (r=0.223, P<0.01), meta-cognitive 
strategy (r=0.23, P<0.01), and social strategy (r=0.188, P<0.05). But no meaningful relationship was observed 
between the external motivation and the compensatory strategy (r=0.066, P>0.05), emotional strategy (r=0.116, 
P>0.05), and language achievement (r=-0.102, P>0.05).  
There exists a positive and meaningful relationship between the internal motivation and memory strategy (r=0.161, 
P<0.05), cognitive strategy (r=0.265, P<0.01), compensatory strategy (r=0.142, P<0.05), meta-cognitive strategy 
(r=0.342, P<0.01), and social strategy (r=0.251, P<0.05). But no meaningful relationship was seen to exist between 
the internal motivation and the emotional strategy (r=0.035, P>0.05) and language achievement (r=0.001, P>0.05).  
It could be seen that non-motivation has got a negative and meaningful relationship with language achievement (r=-
0.197, P<0.01) but has no meaningful relationship with learning strategies.  
The meta-cognitive learning strategy has a positive and meaningful relationship with language achievement (r=0.14, 
P<0.05), but there is no meaningful relationship with the memory strategy (r=0.093, P>0.05), cognitive strategy 
(r=0.058, P>0.05), compensatory strategy (r=0.039, P>0.05), emotional strategy (r=-0.079, P>0.05), and social 
strategy (r=0.051, P>0.05).  
 

Table-9: matrix of correlation between variables 
Hidden 
variable 

Components 1 2 3 4 5 6 7 8 9 10 

Motivation 1-internal 1          
2-external 0.467** 1         
3-non-
motivation 

-0.092 -0.438** 1        

Language 
learning 
strategies 

4-memory 0.171* 0.161* -0.056 1       
5-cognitive 0.223** 0.256** -0.041 0.591* 1      
6-
compensatory 

0.066 0.142* 0.058 0.225** 0.41** 1     

7-meta-
cognitive 

0.23** 0.342** -0.114 0.318** 0.456** 0.278** 1    

10-language 
achievement 

- -0.102 0.001 -
0.197** 

0.093 0.058 0.039 0.14** -0.079 0.051 1 

 
Hypotheses testing  
Hypothesis-1: the motivational orientations and language learning strategies are predictors of the language 
achievement.  
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Table-10: summary of simultaneous regression analysis of language achievement prediction (N=200) 
Criteria Model Sum of 

squares 
Freedom 
degree 

Average 
of squares 

F Meaningfulness 
level 

R R2 R2
adj 

Language 
achievement 

Regression 
Error 
Total 

876.09 
15677.816 
16553.906 

2 
197 
199 

438.045 
79.583 

5.504 0.005 0.23 0.053 0.043 

 
In order to predict the language achievement based on no-motivation and meta-cognitive learning strategy, the 
simultaneous regression model was used. The results in table-10 showed that the value of R2 is obtained 0.053, that 
is, 5.3% of the language achievement variance is elaborated by non-motivation and meta-cognitive strategy. In other 
words, 5.3% of the dispersion observed in language achievement is justified by the predictor variables. Also the 
observed R value (0.23) indicates that the current linear regression model can be used for prediction; besides, the 
calculated F ratio (F(2.197)=5.504,P<0.01) is meaningful in at least 99% confidence level. Therefore it can be 
concluded that there is a meaningful correlation between language achievement and predictor variables. Also the 
result of the regression coefficient demonstrated that the effect of non-motivation (β=-0.184,t=-2.634,P<0.01) on 
language achievement is negative and meaningful and thus a single standard unit of increase in non-motivation 
results in 0.184 standard unit of decrease in language achievement. The effect of the meta-cognitive strategy on 
language achievement was not meaningful.  
 

Table-11: summary of regression coefficients of language achievement prediction (N=200) 
Predictors Non-standardized 

coefficients 
Standard error Dependent variable 

Meta-cognitive strategies 
Standardized coefficients 

t P 

Non-motivation -0.831 0.316 -0.184 -2.634 0.009 
Meta-cognitive 
strategy 

0.202 0.118 0.119 1.704 0.09 

 
Hypothesis-2: prediction of language performance of the advanced students of Kish Air Institute in Kerman based 
on motivational orientation, classroom perceptions, and learning strategies is different in male and female groups of 
students.  
To predict the difference of language achievement prediction in male and female groups based on the variables of 
non-motivation and meta-cognitive strategies, we used the hierarchical regression model. The results indicated that 
in the first step, the linear relationship between language achievement and non-motivation is meaningful 
(F(2.193)=4.426,P=0.013) and 4.4% of the language achievement variance (R2=0.044) is elaborated by non-
motivation. An examination of the regression coefficients showed that in the first step only the effect of non-
motivation is meaningful and this relationship is negative and meaningful (β=-1.78,t=-2.52,P=0.013). In the second 
step, in addition to the non-motivation variable, the sex variable was regarded too. The results showed that the linear 
relationship between sex and non-motivation variables and language achievement is meaningful 
(F(3.192)=8.108,P=0.000), and after importing and regarding the sex variable the power of prediction increased from 
4.4 to 11.2 (R2=0.112) so that 6.9% of the language achievement variance (R2=0.069) is elaborated by sex. 
Examination of the regression coefficients demonstrated that the effect of sex variable, after being imported and 
regarded, is positive and meaningful (β=0.263,t=3.852,P=0.000) thus the relationship between non-motivation and 
language achievement in female students is different from that in male students, so that in female group it is 
negative and meaningful (-0.203*) while no meaningful relationship is observed in male group (-0.124).  
 

Table-12: summary of hierarchical regression analysis for predicting language achievement based on sex, 
non-motivation, and meta-cognitive strategy (N=200) C

riteria 

F
 

M
ean

in
gfu

ln
ess 

level 

S
tep

s 

P
red

ictor 

N
on

-stan
d

ard
ized

 
coefficien

ts 

S
tan

d
ard

ized
 

coefficien
ts 

S
tan

d
ard

 error 

t valu
e 

M
ean

in
gfu

ln
ess 

level 

R
 

R
2 

Δ
R

2 

A
cad

em
ic 

p
erform

an
ce 

4.426 0.013 First 
step 

non-
motivation 

-0.727 -0.178 0.288 2.52 0.013 0.209 0.044 - 

Meta-
cognitive 
strategy 

0.138 0.092 0.107 -
1.294 

0.19 

8.108 0.000 Second Non- -6.24 -0.153 0.28 - 0.027 0.335 0.112 0.069 
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step motivation 2.229 
Meta-
cognitive 
strategy 

0.142 0.095 0.103 1.384 0.16 

Sex 4.495 0.263 1.167 3.852 0.000 

 
Hypothesis-3: the motivational orientation is different in male and female students.  

Table-13: results of testing the effects between test items (dependent variables: motivational orientations) 
Change 
sources 

Step Sum of 
squares 

Freedom 
degree 

Average of 
squares 

F P Eta square 

Sex External 
motivation 

24.433 1 24.433 1.174 0.28 0.006 

Internal 
motivation 

72.002 1 72.002 3.212 0.075 0.016 

Non-
motivation 

7.647 1 7.647 1.888 0.17 0.009 

Error External 
motivation 

4119.787 198 20.807    

Internal 
motivation 

4438.393 198 22.416    

Non-
motivation 

801.933 198 4.05    

 
The results of the co-variance matrix equality showed that the “Box’s M index” is not statistically meaningful 
(Box’s M=4.329, F(126270, 6.8)=0.708,P=0.643) so the co-variances’ equality is approved. Table-13 shows that the 
group effect (Wilks’ Lambda=0.96, F(3.196)=2.733, P=0.045) is meaningful and 4% of the motivational orientations 
variance (n2=0.04) is elaborated by sex. Comparison of the results related to non-motivation, internal motivation, 
and external motivation orientations in male and female students showed that there is no meaningful difference 
between male and female students.  
Hypothesis-4: the language learning strategies in male students are different from that in female students.  
 

Table-14: results of testing the effects between the test items  
(dependent variables: language learning strategies) 

Change sources Step Sum of squares Freedom degree Average of 
squares 

F P Eta square 

Sex Memory 58.901 1 58.901 2.822 0.09 0.014 
Cognitive 41.408 1 41.408 0.641 0.42 0.003 
Compensatory 24.367 1 24.367 1.766 0.18 0.009 
Meta-cognitive 0.478 1 0.478 0.016 0.89 0.000 
Emotional 2.405 1 2.405 0.126 0.72 0.001 
Social 7.201 1 7.201 0.36 0.54 0.002 

Error Memory 41.33 198 20.874    
Cognitive 12798.272 198 64.638    
Compensatory 2731.988 198 13.798    
Meta-cognitive 5749.022 198 29.035    
Emotional 3771.47 198 19.048    
Social 3955.679 198 19.978    

 
The results related to the co-variance matrix equality showed that the Box’s M index is not statistically meaningful 
(Box’s M=20.251, F(73052,21.918)=0.929,P=0.553) thus the co-variances’ equality is approved. Table-14 demonstrates 
that the group effect (Wilks’ Lambda-0.965, F(6.193)=1.161, P=0.32) is not meaningful thus the sex variable doesn’t 
elaborate the language learning strategies variance.  
Hypothesis-5: there is a difference between male and female students in terms of language achievement.  

 
Table-15: difference in male and female students’ language achievement V
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Male 69 78.48 10.15 -3.917 198 0.000 3.193 0.075 
Female 131 83.61 8.01 
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The t-test was used for independent groups to compare the male and female students’ language achievement. The 
results showed that the supposition of variance homogeneity does exist (F(1.198)=3.193,P=0.075). Analysis of the t-
test results demonstrated that the language achievement in male students is different from that in female students so 
that the females show more language achievement than males (t(198)=-3.917,P<0.01).  
 
Conclusion    

The present research’s data analysis results obtained through regression coefficient and also the first 
hypothesis, expressing that the motivational orientation has a meaningful relationship with language achievement, 
are consistent with the data analysis results of a research performed by Zamini & Barzegari in 2011. Their data 
analysis showed that there is positive and meaningful relationship between internal motivation and English language 
academic performance. This hypothesis is also consistent with the results of other researches performed by Noels, 
Clement, & Pelletier (2001), McIntosh & Noels (2004), and Sheikholeslami & Khayyer (2007). In recent years the 
internal-external motivation model has penetrated into the language teaching area and its effectiveness and 
usefulness in describing and elaborating various kinds of language learning motivations has been approved. The 
results obtained through this model indicate that the more internal and self-determiner the motivational orientation, 
the better language performance and the better and higher tendency toward language learning. On the whole, the 
research results generally indicate that when the motivational orientations are more self-determiner, more 
involvement in activities (Canel & Velbern, 1999, qf Rayan & Decy, 2000) and better performance (Messirandio, 
1996, qf Sheikholeslami & Khayyeri, 2007) and higher quality learning (Grawling & Rayan, 1987, qf 
Sheikholeslami & Khayyer, 2007) will be observable and achievable. Moreover, based on the self-determination 
theory it is expected that the internal motivations improve the learners’ sense of competence and, consequently, 
performance (Rayan & Decy, 2000). Internal motivation, indeed, means doing an activity as a result of a sense of 
satisfaction which is hidden in that activity (Amabeli et al, 1994, qf Sheikholeslami & Khayyer, 2007).  

As for the second hypothesis of the research which is based on prediction of the advanced level students’ 
language performance in language institutes of Kerman in terms of motivational orientation, the learning strategies 
in male and female students are different.  

This hypothesis, beside the previously done researches’ analysis results, showed that no-motivation, self-
efficiency, and internal motivation are the best predictors of the students’ academic achievement in English 
language. The highest prediction of English language academic performance is related to the no-motivation variable. 
This kind of motivation is originated inside the individual or his/her activity (Batman & Kerant, 2004); it is, indeed, 
an institutional tendency for discovering, learning, ability development, and questing for new and challenging 
phenomena (Rayan & Decy, 2000).  

This finding is in agreement with the results obtained by Sheikholeslami and Khayyer in 2007. In order to 
elaborate this finding it must be noted that the state of non-motivation is indeed an indication of non-purposefulness 
in performing an activity. Oxford and Sherin (1994), quoting from Ziahoseini and Salehi (2007), expressed that 
motivation is a determinative factor which determines the span of an action and involvement of a person in learning 
a second language. Those individuals who have non-motivational orientation either avoid totally from performing an 
activity or perform it without any particular purpose (Rayan & Decy, 2000).  

Another result obtained in the present research is that there is no relationship between the external motivation 
and the scores of various kinds of English learning strategies. Results of this hypothesis are consistent with findings 
of previous researches since the external motivations are mostly related with the superficial methods of data 
processing (Bahrani, 1999).  

Another finding of the present research is that there is a positive and meaningful relationship between cognitive 
and meta-cognitive strategies of language learning and English language academic performance. This finding, too, is 
consistent with other researches done by Soudet (2010), McMollen (2009), Hesia & Oxford (2002), Kohen (1998), 
Green & Oxford (1995), and Omalli & Chamoot (1990).  

Another finding indicates that there is no meaningful relationship between social, emotional, compensatory, 
and memory strategies. Previous researches, too, have shown that among all of the strategies, the meta-cognitive 
strategies have the most usage and application (Malco & Oliver, 2007; Shmais, 2003; Oxford, 1990; Sheory, 1998). 
Researchers believe that using a particular strategy by the students can be attributed to the particular educational and 
cultural context (Soudet, 2010).  

As for the third hypothesis of the research, the motivational orientation in male students is different from that 
in female students. Results of the comparison between male and female students in terms of external, internal, and 
non-motivational orientations showed that there is no meaningful difference between male and female students. It 
can be aid that the motivational orientations in female and male students are different. This hypothesis was 
confirmed.  
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Considering the fourth hypothesis, the language learning strategies are different in male and female students. 
With regard to the obtained value, the effect of sex and language learning strategies is not meaningful; therefore, sex 
doesn’t elaborate the language learning strategies variance so this hypothesis is not confirmed.  

In contrast to the previous findings the females, compared to the males, enjoy more strategies in learning 
English language (Tajoddin, 2001; Green Oxford, 1995). In another research, titled “the relationship of language 
learning strategies with sex and dominant learning strategies”, Pishghadam showed that there is no meaningful 
difference between Iranian men and women in using all of the strategies.  

As for the fifth hypothesis, language achievement in male students is meaningfully different from that in male 
students. Results of the t-test analysis showed that the academic achievement in male and female students is 
different so that females show more achievement than males; hence, this hypothesis is confirmed. This hypothesis is 
consistent with results of other researches performed by Pintrich & Garcia (2001), Shank (1998), and Ziemerman & 
Pons (1999) which have studied the academic achievement and the factors influencing the academic achievement 
and performance improvement in two male and female groups. Findings of Ash’ari & Shafiabadi (2010) in a 
research investigating the educational effectiveness of the learning strategies on female students’ academic 
performance and self-adjustment learning showed that teaching and training the learning strategies can positively 
and meaningfully result in the improvement of learning and, eventually, academic performance of the female 
students. Mohammad Amini (2008), too, has reported the meaningful relationship of using the self-adjustment 
strategies with improved academic performance and learning; this is in agreement with the results of this hypothesis.  

 
DISCUSSION AND CONCLUSION 

 
The first hypothesis states that the motivational orientation and language learning strategies are related with the 

language achievement. Data analysis showed that the motivational orientations and language learning strategies are 
predictors of the language achievement. The value of R2 is obtained 0.053, that is, 5.3% of the language achievement 
variance is elaborated by non-motivation and meta-cognitive strategy. This indicates that two variables, namely 
motivational orientation and language learning strategies, are predictors of language achievement as much as 5.3 
percents. Besides, the first hypothesis states that the motivational orientation and language learning strategies are 
related with the language achievement because the calculated F ratio (F(2.197)=5.504,P<0.01) is meaningful in the 
confidence level of at least 99%; therefore, the existence of a meaningful correlation between language achievement 
and predictor variables can’t be concluded. Hence, this hypothesis is confirmed. Also, results of the regression 
coefficient indicated that the effect of non-motivation (β=-0.184, t=-2.634, P<0.01) on language achievement is 
negative and meaningful, and a single standard unit of increase in non-motivation causes 0.184 standard unit of 
decrease in language achievement. The effect of meta-cognitive strategy on language achievement was not meaningful.  

Based on the second hypothesis, prediction of the advanced students’ language performance in language 
institutes of Kerman based on motivational orientation and learning strategies is different in male and female 
students. It can be said that such prediction is different in male and female students. The hierarchical regression was 
used for examining the difference of English language academic achievement prediction in male and female groups 
based on the non-motivational variables and meta-cognitive strategies. The value 4.4% (R2=0.044) obtained for the 
language achievement variance is elaborated by non-motivation. Examination of the regression coefficient showed 
that in the first step only the effect of non-motivation is meaningful and this relationship is negative and meaningful. 
But in the second step, in addition to non-motivation variable, the sex variable was imported. The results showed 
that the linear relationship of the sex and non-motivation variables with language academic achievement is 
meaningful. After importing the sex variable, the power of prediction increases from 4.4% to 11.2% so that 6.9% 
(R2=0.069) of the language achievement variance is elaborated by sex. Examination of the regression coefficients 
showed that the effect of sex, after being imported, is positive and meaningful; therefore, the relationship between 
non-motivation and language achievement is different in male and female students. That is, this relationship in the 
female group is negative and meaningful (-0.203*) but such meaningful relationship is not observed in the male 
group (-0.124) thus this hypothesis is confirmed.  

Based on the third hypothesis, the motivational orientation in males is different from that in females. Results of 
the co-variance matrix equality showed that the Box’s M index is not statistically meaningful thus the presumption 
of the co-variances equality is approved. According to the value for the variance, 4% (n2=0.04) of the motivational 
orientations variance is elaborated by sex. The results obtained from comparing the males and females in terms of 
non-motivational, external and internal motivational orientation showed that there is no meaningful difference 
between males and females. It can be said that the motivational orientations in males and females are different.  

The fourth hypothesis states that there is difference between language learning strategies in male and female 
students. The results of the co-variance matrix equality showed that the Box’s M index is not statistically 
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meaningful therefore the presumption of the co-variances equality is approved. The obtained value indicates that the 
effect of sex and language learning strategies is not meaningful thus sex can’t elaborate the language learning 
strategies variance. Hence, this hypothesis is not confirmed.  

Based on the fifth hypothesis, the language achievement in male students is different from that in female students. 
The t-test analysis results demonstrated that the academic achievement in male and female students is different so that 
the female students show more achievement compared to the male students. Therefore, this hypothesis which states that 
the language achievement in male and female students is meaningfully different is confirmed.  

As a general conclusion of the research performed with various methods of learning and thinking or cognitive 
and meta-cognitive strategies and motivational orientation it can be said that using and knowledge of learning 
strategies and increasing the internal motivation result in learning how to learn and also change the students into 
active and independent learners through positive effect on their reading and comprehension. These skills are 
teachable so explicit and direct instruction and teaching can lead to their learning improvement. The research results 
indicate that by increase of age, the knowledge and meta-cognitive skills of the individuals and, consequently, their 
comprehension ability are improved. Although many of the students lack the meta-cognitive skills required for 
effective learning, but the academy curriculum can be corrected and revised in such a way that these skills can be 
taught to the students. This means that teachers can teach these skills to the students either independently or together 
with other lessons and courses. Also it must be noted that such task can, after instruction and teaching, have positive 
effect on the students’ learning and achievement and progress if the students use these skills voluntarily.  
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